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ABSTRACT

During the 1969-70 school year, this program
assisted 51 women in becoming qualified, certified teachers of young
children. All were college graduates in tields other than education
and most of them mothers in the over 30 age bracket. Funded by EPDA,
this intensive teacher preparation program incorporated two major
features--open educition for young children and participatory
preparation for novice teachers. Candidates participated in the
program for 1£ weeks, from 8630 to 3830 every day. The first S5 weeks
consisted of visiting several different models of early childhood
education as a sorning activity. Afternoons vere spent at Salem State
College where students took three telescoped courses--Child
Development; Language, Reading, and Literature for Younyg Children;
and Mathematics in Early Childhood Education. A fourth course in
Early Childhood Curriculum was given during the practicum. All
students had the opportunity of working for S5 weeks with 3-to-5 year
olds, interchanged with another 5 veeks of teaching under supervision
in classes of children 5-to-8 years old. The general consensus of a
questionnaire prepared and adaministered by an outside evaluation teanr
vas that most participants--candidate teachers, teachers,
administrators, and teacher aides--thought the objectives vere met
and the program was highly successful. (The report includes details
of the evaluation.) (RT)
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INTRODUCTION

Project PERCEPT, an EPDA Pro.ram Jjoined under Part B-2,
represented an effort on the part of the Peabody, Massachusetts,
Public School System to assist 1n attracting and helping to
qualify selected candidates for intensive professional
preparation for teaching in nursery school, kindergarten, and
primary grades., Jolning with Salem State College, the North
East Reglonal Center of the State Department of Education, and
the Andover Public School System, Peabody provided housing
in a prefabricated addition to the Burke School, equipment,
general services, and professional assistance in the organ-
ization of this federally-funded program which, in turn,
promised future benefits 1n providing teachers for young

children in several Massachusetts communities.

PERCEPT's teacher education process requires each student's
full-day commitment during the fifteen-week project. Each

morning student teachers participated in practicum exper-
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iences either in the multl-age classes {or three to flve

year olds at the Burke School in Peabody, or at the Bancroft
School in Andover, or 1n assoclated schools in Burlington,
Lexington, Swampscott, and Winchester. Visilts to schools,
operating a variety of different models of early childhood
education, conferences with staff members from such schools,
lectures by specialists in currtculum areas, discussions’

of current films on practices and issues of note, and
participation in recording pupll and student-teacher progress

on video-tape were all part of the professional experiences

of PERCEPT. During the first five weeks, three intensive
professional courses were included: Child Development; Modern
Math; Social Studiesjand Language and Reading Instruction
(including Children's Literature). Concurrent with classroom
tralning, the curriculum development coﬁrse was offered stressing

science for the young child.

The program was designed so that highly competent

ce



Teacher Traliners would work witih tcoth student teachers and
puplls (N-3), with the major emphasis placed on N-1 pupils.
The children 1invslved in the practicum classes came from a
variety of sub-cultures representin. differences in lanzuage,
race, soclal-economlc classes, and ethnic .:roups. The basic
resource of the pro-ram resided in the potential of the
candidates enrolled in PERCEPT, 21! college graduates, gll
committed to early childhood educaticn,
PRCGRAM OBJECTIVI®S

The objectives of the Peabody Early Childhood Education Project
pertained to areas of expected growth in the case of each student
teacher., ObJectives or areas of expected srowth in professional
development included:
1, Growth.in understanding of principles of child development

throuzh observation and classroom practice.
2. Growth in perceptlon of the individuality of each child

in the tralning group, his potentials and needs.
3. Growth 1n understanding teaching-learniﬁg principles

basic to self-motivated learning.
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Growth in understanding curriculum content and ths ability
to select materials conducive to the end that "amny subject
can be taught effectively in some intellectually honest
form to any child at any stage of development." (Bruner,

Jerome, Process of Education, p.33. Cambridge; Harvard

University Press, 1962.)

Growth in understanding roles of the teacher in the
"inquiry" school; roles of the teacher-~aide with reference
to children, teacher, and parents; and roles of parents
in cooperative action with the school,

Growth in working with children creatively in all aspects
of the school program, e.g., 1n language development,

in ways that help the child to know language as a key

to soclal learning, a means to knowledge of the world
around him, and as a source of keen enjoyment and free
expression.

Growth in self-evaluation of ones own personal-social-

&



rrofesstionai learning, accurins @« on cutcome of the
PERCEPT mode <i' aoprration -- interrelating observation,
participation, study, discussion, cooperative decision-
making, and the application of new understandings in
teaching.*
EVALUATIVE COMMENTS

The children attending the PERCEPT classrooms in Peabody
were a very diverse group but not =xceptional in this respect,.
Such diversity 1s probably more typical than exceptional in
small cities 1llke Peabody. The nceds of such children ranged
widely. Some had obvious needs for the love and affection
of adults. Some had need to control thelr own explosive
impulses. Some had need for intcllectual challenge. Others

had obvious language difficulties, The list could be long.

The program was devised partly to meet the needs of

these children, partly to train teachers to become aware

* A1l previous information was taken directly from Dr. Procopio's
PERCEPT;proposal.
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of such necds, an< partly te train teachers to devise
stravegies for meeting such needs, On all three counts there
was convincing evlidence of success, though the relatively
short duration of the program obviously limited what could
be accomplished for the children themselves, many of whom
could hardly be expected to show long term benefits without

long term schooling of the sort provided.

The tralnees themselves were diverse in agé, experience
and outlook. It was not possible in the short time avallable
to ascertain 1f dellberate efforts were being made to provide
speclal training for individual trainees in need of experience
different from the norm, but whether deliberately planned or
not, it was apparent that the trainees were not doling the
same thingé. Thg program was highly individualistic for
both adults and children and the [reedom for each to exercise
initative, make choices and decisions was coupled to oppor-

tunitles for frequent discussion and assessment.



The riclh wrvironqent sti~nic .o aiudents ¢t explore
an enormous ran e ~{ Interests, znt the importance of such
an environment was obviously a major fccus of the training
program, The trainees accepted this challenge and responded
vy contributinc a largre amount of eneriy and imagination to
enriching the options available. It was impressive to see
how many interesting pleces of apparatus for climbing over
or crawling into, onto or under had been made of simble
materials and contributed by the staff and the trainees.
The fact that the environment changed frequently must be
taken as evidence that the pro:iram haé had success in devel-

oping: the imagination and initiative of the trainees.

Teachers and tralnees met regularly to discuss general
educational issues and relate them to specific occurrences in
their classrooms. Considerable group planning also occurred. The

quality of such discussions was high and the ability of the staff to




relate theory and practice was iwpressive. The tralnees
were expected to know the children individually and in their

seminar sessions demonstrated remarkable insight and. evidence

of careful, thoughtful observation.

The trainees know thelr students from experiences in
and out of class and spent considerable time visiting homes.
The evaluators were impressed by the ease with which trainees
could talk with individual students, by the fact that instruc-
tions and suggestions were invariably to individuals, not
to groups, and by the fact that suggestions, when made,
invariably grew out of what students were actually doing.
No evidence was apparent that teachers adhered to prior

plans in situations where the plans were no longer appropriate.

It was very clear that the students were at ease with
their adult teachers, Perhaps this was because the teachers

responded to the needs of their students as individuals



and did not witharaw rcm perscna’ chncounters. Discipline

was authoritive but nct authoritarian.
INTERNAL EVALUATION

In order to nvaluate objectively the 1mpact of the Program
on the personnel involved, the evaluators constructed a 99
ltem questionnaire, The first 73 questlons wlth tabulated
results are reported in Appendix A of this report. The
remalning 26 questions with tabulated results are reported
in Appendix B. These results reported as frequency counts
and as percentages are self-explanatory. Each item attempts
to determine the degree of success ol a small segment of the
PERCEPT program as seen through the eyes of the student
teachers, goordinators, instructors, tralners and aldes.
The general consensus of thgse 99 analyses indicates that the
personnel of Froject PERCEPT in general, felt that the

progran objectives were met and that the program was highly

19
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successrul. Ir tris section the ~valuators will mention a
{few of the more sallent strengths and weaknesses brought out

by this analysis.

Item 1, Appendix A, indlicates that 7O percent of the
participants felt that the intensive professional courses conducted
every afternoon for five weeks, provlided several theoretical
bases for decision making in the morning program and in future
situations which teachers will face in their own classrooms,

Only five percent disagreed,

Items 2 through 11 seem to indicate that the course
in Children's Literature and Language Arts was the best
organized course offered in PERCEPT, and that the courses
in Curriculpm Development in Early Childhood and in Child
Growth and Development were, in general, poorly organized

and conducted.

The competencies of the teacher trainers, leaders, aides

pod
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and cooperatin: ceact,rs wore o o o in 'y verified by Appendix

A data.

The data supported the fac: thrat the participants felt
that pgraduate credits should hav> teenrn given for the professional

courses ant¢ that too much time wus wasted each day in travel.

Only a slight majority (51.15%, item - 22) felt that
PERCEPT was well planned and or:znlized. However 1t should be
pointed out that since 23.2¢ perccent were undecided, only 25.58

percent felt that 1t was not wel?! planned and organized.

Forty percent of the particinants felt strongly that
guest lecturers added significarit strength to the program

(item - 26).

A vast majority of the participants felt that the PERCEPT

program was a most worthwhile experience (item - 27).

Item 33 reveals that over 52 percent felt that the

student teachers were not able to participate actively with
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the cooperati: - ftenchers and childiren,

Items 3¢ and 37 indicate that PERCEPT participants did
feel that the development of teachin:;-learning materials
was accomplished successfull&.

Ttems 39 through 41 seem to indicate that PERCEPT was
deslgned for the appropriate apge level children.

Items 42 through 44 indicate that the dress of the
particlipants was in good taste.

Item 45 indicates a satisfaction with teacher-pupil
ratio.

Items 48 and 49 question the contribution made to PERCEPT
through the use of video-tapes.

Items 51 through 55 indicate the successful high
priorities .which PERCEPT placed on learning through inquiry,
discovery, and innovations.

The success of PERCEPT teaching-learning methodologles

appear to be substantiated by the responses to items 56

13



through 55.

Items 67 and 6& indicate the success of parental visita-

tions as a means of instructlonal lmprovement,

Items 69 and 7O clearly indicate that the "teachlng team”

approach benefited the student teachers.

Item 72 certalnly indicates (hat the student teachers

felt that they were becomlng qualified Early Childhood teachers.,

Item 73 shows that the participants welcomed and benefited
from the opportunity to vislt schools emploYing a varlety

of different concepts of early childhnod education,

In Appendix B, the second part of the questionnalre
is tabulated. Here the reader can appralse the particlpants

evaluation of the PERCEPT lnstructlon and administration.

The highest ratings include the following (not in order):

PERCEPT Secretary

Cooperating School Administration

Teacher Trainers

Cooperating Teachers

Instruction in Teaching of Reading

Instruction in Children's Literature and Language Arts.

14
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Instructi-n in Crlld Growth and Development appeared

to be poor and instruction in ¥Mathematics for the Young Child

seemed to be questionable,

MAJCR RECOMMENDATIONS

On the basis of their evaluation the evaluators make

the followlng recommendations to the Project Director.

1.

More competent 1nstructors be used in the teaching of the
courses in Curriculum Development in Early Childhood and
in Mathematics for the Young Child.

That the planniny and organizing of any future prozZram
be thoroughly explalned to all participants so that each
participant is thoroughly acquainted with the overall
program. (Item responses such as A - 22 dictate such a
recommendatién.)

In any future program all participants must feel that
adequate professional leadershlp is being afforded them.

(See Item A - 24)



Te

-15-
Any futurc procram should afford more active participation
among student teachers, cooperating teachers and chlldren.
(See Item A-33)

PERCEPT should conslder redefining the role which the
video tape is to play in its program. (See Items 48, 49)
If the same general guldellnes of thls program are to

be used for future PERCEPT programs, then a stronger
commitment from area superintendents must be made with
respect to the hiring of PERCEPT graduates,

Since each student teacher 15 a college graduate and

since each academic course offered does have the capabill-~
1tles of belng a graduate lewvel course, the Director
should attempt to attaln graduate credits for the particil-
pahts from a cooperating college{ Such a step, the
evaluators feel, would make such a program not only more
attractlive to student teachers and aldes, but also to

area superintendents who would consider'hiring a

PERCEPT graduate.

1¢
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CONCLUDING RIMADYS

The evaluators have pointed out a few segments of PERCEPT
which appear to need some strengthening., However, the program

in general appeared to have met most of lts major objectives,

The evaluators are convinced that training programs
like thls one are indispensible, There 1s no reason why
such programs cannot occur within local school systems as
part of the regular school program, A program like PERCEPT
could operate in a normal school without any appreciable
increase in cost, The increased number of adults in the
classrooms and the close association with a college would
be enormously advantageous to the schools, Sinilarly, the
college wogld benefit by shifting the emphasis of 1its training

programs to the schools,
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APPENDIX A

Each PERCEPT participant was asked to indicate her (his) attitudes
toward segments of the PERCEPT program on the basis of the following

codes:
SA = Strongly agree
A = Agree
? = Uncertain
D = Disagree
SD = Strongly disagree
1. The professional courses conducted every afternoon provided

several theoretical bases for decision-making in the morning
program and in future situations which teachers will face in
their own classroom.

SA A 9 D SD Total
No. Responding 8 20 10 2 0 40
% of Total 20 50 25 5 0 100,00

The course in Child Growth and Development was really not needed.

SA A ? D SD Total
No. Responding 2 2 10 16 11 43
% of Total 4,88 4,88 24.39 39.02 26.83 100,00

The course in Child Growth and Development could have been
better organized in order to meet the needs of the PERCEPT
Student Teachers.

SA A ? D SD Total
No. Responding 8 15 14 1 1 39
% of Total 20.51 38.46 35.90 2.56 2.56 100.00

The course in Teaching of Reading was really not needed.

SA A2 D SD Total
No. Responding 0 0 8 T 26 41
% of Total 0 0 19.51 17.07 63.41 100.00
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The course 1n Teachiny oi bradirns o~0'd have heen better
organized in order to mect tne ne2e o 2t the PEZRCEPT Student
Teachers,

SA - A ? D SD Total
Nc. Responding 1 7 12 9 9 39
5 cf Total 2,56 17.95 33.322 23.08 23,03 100.00

The course in Curriculum Scvelopnmerit in Larly Chilldhood was
rcally nct neeoded,

3A A ? D SD Total
No. Responain.: 0 2 15 10 12 39
o~ cof Total 0 5.13 SR 1) 30.77 30.77 100,00

Tne course in Curriculum Development in Zarly Childhood could

have been better organized 1n ord.:~ L0 meet the needs of the
PERCEPT Studenit Teachers,

SA A 3 D ' SD Total
No. Responding 11 7 15 3 3 37
% of Total 29,73 18,92  :5.14 D411 3.11 100,00

The ccurse 1n Children's Literaturc and Language Arts was
really not needed,

SA A c D SD Total
No. Responding 0 0 3 11 21 41
% of Total 0 0 21.95 26.83 51.22 100.00

The course in Children's Literature and Language Arts could
have been better organized to mecet the needs of the PERCEPT
Student Teachers,

SA A ? D SD Total
No. Responding 1 2 13 10 13 39
% of Total 2.56 5.13 33.33 25.64 33.33 100,00
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The course in Matheratics for the Y-uns Chlild was really not
needed,

SA A ? D SD Total
No. Responding o) o} o 8 25 43
% of Total o] 0 19.51 19.51 60.98 100,00

The course in Mat)-matics for the Young Child could have been
better organized .~ meet the needs of the PERCEPT Student Teachers.

SA A ? D SD Total
No. Responding 7 9 9 6 8 39,
5 of Total 17.95 23,06 23,05 15.38 20,51 100,00

The Teacher Trainers were highly competent professionals who
worked equally well with both Student Teachers and children,

SA A ? D SD Total
No. Responding 11 17 6 4 0] 38
% of Total - 28,95  W4.74 15.79 10.53 0 100.00

The PERCEPT Teacher Aldes were well trained in thelr specialty
and efficient in their duties.

SA A ? D SD Total
No. Responding 9 14 9 5 0] 37
% of Total 24,32 37.84 24,32 13.51 0 100.00

The Cooperating Teachers were in fact "cooperative".

SA A ? D SD Total
No. Résponding 16 18 4 0] 0] 38
% of Total 42,11 47.37 10.53 0] 0] 100.00

The PERCEPT program should make provisions for its Student
Teachers to receive graduate credits from an accredited college.

SA A ? D sD Total
No. Responding 25 12 3 1 2 43
% of Total 58.14 27.91 6.98 2.33 4,65 100,00
2
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18.

19,

20,

21,

Student Toaci.oos wonzane vore oonClacn . in Shemselves as

teachars with: ool vassin: wees o 1 IRCFPT.

34 A g D SD Total
No. Respondin.: er! 22 v 0 0 46
4 of Total 5217 Lr.n3 0 0 0 200.00

Student Teachers appeared tc be lerrnin: wovre in the areas of
Scilence and Finue Arts than In otlic:s opeciflc.areas.

SA A K4 D] SD Total
No. Respending 0 4 i 2?2 7 42
% cof Total 0 9.52 Dien 52.30 16,67 100.00

?co many adults present in a leczrnul: s sltuation made for
"unreal' expericnces for the ciilicy o,

SA A b D SD Total
No. Responding z 1~ g 1¢ 5 42
% of Total 7.4 25,57 .07 W2.86 0 11,90 100,00

Too much of the Students Teacher's (i~ was wasted each day
in travel.

SA A 2 D SD Total
.No. Responding 8] T 4 10 3 L2
% of Total 19.05 L4o,4: Y 23.01 7.14 100,00

Too much of the Student Teacher's tix was wasted each day
doing things which had no educaticnal purpose,

SA A ? ") SD Total
No. Responding 6 4 ) 24 3 42
hof Total 14.29 9,52 11.7) 57.14 7.14 100,00

The day-by-day Student Teacher work load was too structured,

SA A ? D SD Total
No. Responding 0 7 7 24 . 4 L2
% of Total 0 16,67 16.u7 57.14 9.52 100,00

21
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24,

25.

26,

27.

A®]
ted

PERCHEPT was well wlannea and crranizoed,

SA A ? D SD Total
No. Respondirg; i 1& T 7 4 43
> of Total 9.30 41,86 23.26 16.28 9,30 100,00

The administration of the PERCEPT program was most efficient.

S5A A ? D SD Total
No. Responding 2 19 11 10 1 43
~ of Total 4,65 44,19 25,55 23.26 2.33 100.00

Not cnough professional leadership was given to the Student
Teachers by the PERCEPT staff.

SA A ? D SD Total
No. Responding 3 13 7 11 6 4o
5 of Total T.50 32.50 17.50 27.50 15,00 100,00

Too much professional leadership was iziven to the Student Teachers
by the PERCEPT staff.

SA A ? D SD Total
No. Responding 0 3 3 23 & 39
% of Total 0 7.69 i2.32  58.97 20,51 100,00

Guest lecturers brought in from time-to-time did not add any
significant strength to the PERCEPT program.

SA A ” D SD Total
No. Responding 0 1 11 16 11 39
% of Total 0 2.56 23,21 41,03 28.21 100,00

The PERCEPT program was a most worthwhile experience.

SA A ? D ST Total
No. Responding 23 9 3 0 0 Lo
% of Total 70.00 22.50 T7.50 O 0 100.00

I
oo
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31.

All iuture: earl:r c¢h:iizhood educators should participate in a
program similar tc PrhCuPT,

SA A ? D SD Total
No. Responding 15 12 9 8 0 L2
4 of Total 30.95 28,57 21,43 19,05 0 100,00

The PERCEPT Objectives could have beoen accomplished in 10 weeks
rather than 15 we=ks,.

SA A ? D SD Total
No. Responding 0 4 2 20 16 L2
% of Total 0 9.52 L,76 47,10 38,10 100,00

To accomplish realistically that which was attempted by PERCEPT,
2 lot more than 15 weeks was neededu,

SA A ° D SD Total
No. Responding L 11 o 16 6 43
7 of Total 9,30 25,5 12,05 37.21 13,95 100,00

Considering the fact that the entir: PERCEPT program lasted
15 weeks, 5 weeks (part-time) was 0 much time to spend as
a classroom observer,

SA A A D SD Total
No, Responding 6 11 4 13 5 4y
7% of Total 13.64 25,00 3.99 40,91 11.36 100,00
Considering the fact that the entlire PERCUFT program lasted
15 weeks, 10 weceks (part-time) was n U enough time to spend as
a classroom observer,

SA A K D SD Total
No. Responding 0 & N 22 10 Ly
% of Total 0 13.64  13.64 50,00 22.73 100.00

23
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Durdinge €215 cbhserraiion vime, the Ut iont Teacher was atle to

particirats nciively with the Coore-rnting Teacher and children.

SA A K D SD Total
No. Respendin : 5 10 3 18 L L2
7 of Total 11.90 23.851 11.90 bp, 56 9.52 100,00

34, The active particiration which d1d take place during the Student
Teacher's <bservation time was nct sufficient in quantity.

SA A 7 D SD Total
No. Respondin;- 9 13 11 10 1 4o
S of Total 12.50 32.50 27.20 25.00 2.50 100.00

Tie 10-week student teachins was too short a time to develop the
necessary tcaching skills which PEARCEFT wished to develop.

W
Ui

SA A A D SD Total
No. Respondin- : 11 ’ 17 2 Ly
5 of Total 12,13 25.00 1,64 35.64 L.,55 100,00

36. PERCHPT developed experimental teachin:-learning materials.

SA A ? D SD Total
lo. Responding 10 21 3 L 1 39
% of Total 25 .64 53.85 7 .09 10,26 2.56 100,00

37. PERCEPT Student Teachers were activcly involved in the
development of experimental teachin--lrarnine materials.

SA 4 ¥ D SD Total
No. Respondlng 11 23 g 3 1 4o
5 of Total 27.50 57.50 5,20 7.50 2.50 100,00

32. That most Student Teachers have #ar opportuntiy to teach at
two levels (N-K; and Primary Graic:s) is an excellent feature
cf PERCEPT.

SA A “ D SD Total
No. Responding 23 20 1 1 0 45
% of Total 51.11 44,44 2.22 2.22 0 100,00
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PERCEPT should confine its emphasis to the education of the
3-5 year old children.

SA A ? D SD Total
No. Responding 1 4 3 19 17 Ly
% of Total 2.27 9.09 6.82 43,18 38.64 100.00

PERCEPT should confine its emphasis to the 5-8 year old
children.

SA A ? D SD Total
No. Responding 1 2 3 23 15 Ly
% of Total 2.27 4,55 6.82 52.27 34,09 100.00

That PERCEPT includes Early Childhood education and training
from N-3, makes the program a stronger one.

SA A ? D SD Total
No. Responding 21 17 3 4 0 45
% of Total 46,67 37.78 6.67 8.89 0 100.00
The dress of the Teacher Trainers was exemplary.

SA A ? D SD Total
No. Responding 4 17 12 4 0 37
% of Total 10,81 45,95 32.43 10.81 0 100.00

The dress of the Teacher Aldes was exemplary.

SA A ? D SD Total
No. Responding 5 18 11 1 0] 35
% of Total 14.29 51.43 31.43 2.86 0 100.00

The dress of the Student Teachers was exemplary.

SA A ? D SD Total
No. Responding 12 23 6 0] 0] 43
% of Total 29.27 56.10 14,63 0 0 100.00

i
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47,

48,
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The number of younsisters that each Student Teacher had in her (his)

practicum experiences was too many, considering the obJjectives
of the PERCEPT program,

SA A 2 D SD Total
No. Responding 0] 4 3 22 13- o
% of Total (0] 9.52 7.14 52.38 30.95 100,00

Pupils who (because English was not spoken at home) spoke
little or no English when they began in the PERCEPT program
improved in the speaking of English during PERCEPT to a degree
far beyond the expectations of everyone.

SA A ? D SD Total
No. Responding 12 10 16 1 0] 39
% of Total 30.77 25.64 41,03 2.56 0] 100.00

PERCEPT probably would not-help fo.'eign speaking children
improve in their English any more than would most pre-
Kindergarden educational programs.

SA A ? D SD Total
No. Responding 1 3 8 15 12 39
% of Total 2.56 7.69 20.51 38.46 30.77 100,00

PERCEPT staff and student Teachers made good use of video-tapes
as a means of cooperatively evaluating Student Teachers.

SA A ? D SD Total
No. Responding 5 8 17 4 3 37
% of Total ‘ 13.51 21.62 45,95 10,81 8.11 100,00

Student Teachers made good use of video-tapes in their self-
evaluations,

SA A _ ? D SD Total
No. Responding 4 4 17 10 3 38
% of Total 10.53 10.53 Ly 74 26.32 7.89 100,00

I
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Each PERCEPT Student Teacher was exposed to a variety of sub-
cultures representlng differences 1in race, soclo-economilc
classes and ethnlc groups.

SA A ? D SD Total
No. Responding 10 19 L 5 1 - 39
% of Total 25.64 48,72 10.26 12.82 2.56 100,00

PERCEPT offers practices which place high priority on inquiry.

SA A ? D SD Total
No. Responding 12 21 7 1 1 L2
% of Total 28.57 50.00 16,67 2.38 2.38 100,00

PERCEPT offers practlice which places high priority onm dlscovery.

SA A ? D SD Total
No. Responding 12 24 5 1 0 42
% of Total 28.57 57.14 11.90 2.38 0o 100,00

PERCEPT offers practlces which place high priority on problem
solving.

SA A ? D SD Total
No. Responding 12 18 9 1 1 41
% of Total 29.27 43,90 21.95 2.44 2.44 100,00

Innovations in Early Chilhood Education did not come about as
a result of the PERCEPT program.

_ SA A ? D SD  Total
No. Responding 2 L 15 8 T 36
% of Total 5.56 11.11 43,67 22,22 19.44 100.00

Traditional or old methods of Early Chlldhood Educatlion would
probably work just as well as anything tried in PERCEPT.

SA A ? D SD Total
No. Responding = 1 2 8 19 - 9 39
% of Total 2.56 5.13 20,51 48,72 23.08 100.00
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59.

60.

61.
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The confidence which each child dispiayed for his(her) teacher
seemed to grow durin;: PERCEPT.

SA A ? D SD Total
No. Responding 15 22 3 0 0 40
% of Total 37.50 55,00 7.50 0] 0 100,00

The PERCEPT methodologies seemed to allow each child to feel
comfortable in a learning situation.

SA A ? D SD Total
No. Responding 13 19 7 1 0] 4o
% of Total 32.50 47,50 17.50 2.50 0] 100.00

The PERCEPT methodologies seemed to allow each Student Teacher
to feel comfortable in a learning situation,

SA A ? D SD Total
No. Responding 10 18 5 7 0 4o
% of Total 25.00 45,00 12.50 17.50 0 100.00

The PERCEPT atmosphere seemed to respect the individuality of
each child.

SA A ? D SD Total
No. Responding 19 21 1 0] 0] 41
% of Total 46,34 51.22 2.44 0 0 100,00

-Lack of competition among children could be a fault of the

program which will haunt many of the children in later childhood.

SA A ? D SD Total
. No. Responding 0 1 7 13 18 39
% of Total 0 2.56 17.95 33.33 46.15 100,00

PERCEPT would have been more successful if it did not try
to enforce the concept of non-gradedness,

SA A ? D SD Total
No. Responding 0 2 7 15 16 Lo
% of Total 0 5.00 17.50 37.50 40,00 100,00
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65-

66.
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PERCEPT prcved to many that non-;;radedness not only can work
but 1s a more effective learning media than that of the
traditional "one age bracket",

SA A ? D 3D Total
No. Responding: 14 15 T 2 0. 38
% of Total 36.84 39.47 18.42 5.26 (0] 100.00

The implementation of individualized instruction was most
evlident in PERCEPT,

SA A ? D SD Total
No. Responding 16 15 4 4 0 39
% of Total 41,03 38.46 10.26 10,26 0 100.00

Individualized Instruction was successfully impleméented in
PERCEPT.

SA A ? D SD Total
No. Responding 12 15 8 3 0] 38
% of Total 31.58 39.47 21.05 7.89 (0] 100.00

Instruction of children which does not emphasize individualized
instruction would be just as effective.

SA A ? D SD Total
No. Responding 0 0 6 19 15 40
% of Total 0 0 15.00 47.50 37.50 100.00

Preparing child case studles was a most worthwhile Student
Teacher learning experience.

SA A ? D SD Total
No. Responding 5 15 8 8 2 38
% of Total 13.16 39.47 21.05 21.05 5.26 100.00

no
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Student Teachers had oppotunitics to visit parents of children
in the PERCEPT program in their hoines,

SA A ? D SD Total
No. Responding 4 29 5 1 1 40
% of Total 10,00 72.50 12,50 2.50 2.50 100,00

Such parental visitatlons lead to instructional improvement
on the part of the Student Teacher.

SA A 9 D SD Total
No. Responding 7 18 9 i 0 38
% of Total 18.42 47,37 23.68 10.53 0 100,00

Student Teachers had the opportunity to benefit from being
an integral part of a teaching team,

SA A ? D SD Total
No. Responding 14 23 3 0 0 Lo
% of Total 35.00 57.50 7.50 0 0 100,00

Team approaches to Early Childhood instruction is much better
than traditional "non-team" approaches.

SA A ? D SD Total
No. Responding 13 21 5 1 0 Lo
% of Total 32.50 52.50 12.50  2.50 0 100.00

A worthwhlle part of PERCEPT was the opportunity afforded each
Student Teacher to work with various types of scavenged _
materials which purported to provide the equipment for a rich
environment for children's learning.

SA A ? D SD Total
No. Responding 11 23 3 1 1 39
% of Total 28.21 58.97 7.69 2.56 2.56 100.00

gD
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Student Teachers were qulte aware of the fact that they were
becoming more and more qualifled to be Early Chlldhood teachers
with each passing week of PERCEPT,

SA A ? D SD Total
No. Responding 18 19 2 2 (oF 41
% of Total 43,90 46.34 4,88 4,88 0 100.00

The various schools which PERCEPT Student Teachers visited during
the program enabled student teachers to be introduced to a
variety of different concepts of early childhood education.

SA A ? D SD Total
No. Responding 19 16 3 o] 1 39
% of Total 48,72 41,03 7.69 0 2.56 100,00

o
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Each PFRCEPT participant was asked to rate the instruction in

certain areas. The following presents the tabular results of

-31-

APPENDIX B

these ratings.

1-5-

1,

R

0 = Outstanding-top 10% of the instructors whom I have

ever had.
HS = Highly Satisfactory
= Adequte
U = Unsatisfactory

? Unable to make a Judgement,

How would you rate the PERCEPT instruction in the following

areas:

Teaching of Reading

0] HS A
No, Responding 13 9 6
% of Total 33.33 23,08 15.38
Children's Literature and Language Arts
0] HS A
No. Responding 11 12 7
% of Total 28.21 30.77 17.95
Mathematics for the Young Child
0 HS A
No. Responding 2 15 8
% of Total 5.13 38.46 20.51
Child Growth and Development
0o HS A
No. Responding 1 4 15
% of Total 2.56 10.26 38.46

4
10.26

17.95

12
30.77

7
17.95

17.95

Total

39
100.00

Total

39
100,00

Total

39
100,00

Total

39
100.00
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5. Curriculum in Early Chlldhood Education

- 0 HS A 0 ? Total
No. Responding 3 4 12 8 12 39
% of Total 7.69 10,26 30.77 20.51 30;77 100,00

6 - 10. How would you rate the quantity and quality of help which the
instructors of the following courses afforded Student Teachers
in the practical application phases of PERCEPT?

6. Teaching of Reading

0 HS A U ? Total
No. Responding 13 8 5 1 10 37
% of Total 35.14 21.62 13.51 2.70 27.03 100,00

7. Children's Literature and Language Arts

0 HS A §) ? Total
No. Responding 14 8 4 1 10 37
% of Total 37.84 21.62 10.81 2.70 27.03 100,00

8. Mathematies for the Young Child

(0] HS A U ? Total
No. Responding 6 11 7 3 10 37
% of Total 16,22 29.73 18,92 8.11 27.03 100.00

9. Child Growth and Development

_ 0 HS A U ? Total
No. Respcnding 1 4 15 6 11 37
% of Total 2.70 10.81 40,54 16,22 29.73 100.00

10. Curriculum in Early Childhood Education

0] HS A U ? Total
No. Responding 3 5 11 y 14 37
% of Total 8.11 13.51 29.73 10.81 37.84 100.00 .

2
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11-18. How would you rate the professional competency DISPLAYED by
the following:

11, Teacher Aildes

0 BS A U ? Total 1
No. Responding 6 7 17 0 8 38 :
% of Total 15.79  18.42 L4.7H O 21,05 100,00 %

12, Cooperating Teachers

0 HS A 4] ? Total
No. Responding 10 16 5 2 5 38
% of Total 26,32 42,11 13.16 5.26 13.16 100,00

13, Guest Lecturers (other than primary instructors)

0 HS A U ? Total
No. Responding 3 15 9 0] 11 38
% of Total 7.89 39.47 23.68 0 28.95 100.00
14, Curriculum Coordinators
0 HS A U ? Total
No. Responding 2 15 5 3 12 37
% of Total 5.41 Lo,54 13,51 8.11 32,43 100,00

15. Administrators of PERCEPT

0 HS A U ? Total
No. Responding 7 15 12 2 2 .38
% of Total 18.42 39.47 31.58 5.26 5.26 100,00

16. Cooperating School Administrators

0 HS A U ? Total
No. Responding 7 18 8 0] 6 39

% of Total 17.95 46,15 20.51 -0 15.38 100,00
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17. PERCEPT Secretary
0]
No. Reponding 19
% of Total L7.50
18. Teacher Trailners
0
No. Responding 7
% of Total 18.42
19-26.
Teachers by the following:
19, Teacher Aldes
0]
No. Responding 11
% of Total 28.95
20, Cooperating Teachers
0]
No. Responding 12
% of Total 30.77
21, Guest Lecturers (other than
0]
No. Responding 5
% of Total .13.89
22, Curriculum Coordinators
0]
No. Responding 4
% of Total 11.11

HS A
13 3
32.50  7.50
HS A
18 8
4b7.37 21.05

HS A )
12 8 o
31.58 21,05 o
HS A U
17 5 1
43.59 12.82
primary instructors)
HS A )
16 5 0
Ly 44 13,89 0
HS A )
14 6 0
38.89 16.67 0

U

0
0

How would you rate the cooperation afforded to

2.56

5

13.16

10' 26

10
27.78

12
33.33

Total
4o
100,00

Total
38
100,00

the Student

Total
38
100,00

Total

39
100,00

Total
36
100,00

Total
36
100,00
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23.

24,

25.

26,

-35-
Administrators of PERCEPT

0 HS
No. Responding 8 14
% of Total 21,62 37.84

Cooperating School Administrators

0 HS
No. Responding 8 14
% of Total 23.53 41,18
PERCEPT Secretary

0 HS
No. Responding 13 14
% of Total 38.24 41,18
Teacher Trainers

0 HS
No. Responding 11 14
% of Total 32.35 41,18

a8

10
27.03

.71

P T

U )

0 5

0 13.51
U 4

0 3

0 8.82
5 ,

0 4

0 11.76
U 2

0 4

0 11.76

Total

37
100.00

Total
34
100,00

Total
34
100,00

Total
34
100,00
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Dr. Mary A. Procopio, Director

PERCEPT -- 1969

EVALUATION GUIDE

GROWTE IN UNDERSTANDING CHILDREN, (3 - 5), (5 - 8)

11.

GROWTH IN PERCEPTION OF THE INDIVIDUALITY OF EACH CHILD.

111.

GROWTH IN UNDERSTANDING TEACEING- LEARNING PRINCIPLES BASIC TO SELP-
MOTIVATED LEARNING.
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Page 2

1v, Gﬂm IN UNDERSTANDING CURRICULUM CONTENT, T-L PROCESSES, AND MATERIALS

V. GROWTH IN URDERSTANDING BdLES OF THE TEACHER, THE TEACHER-AIDE, AND
PARENTS IN THE EDUCATION OF THE CHILD.

Vi. GROWTH IF WORKING WITH CRILDREN CREATIVELY.

Vil. GROWTH IN ASSESSING OWN PERSONAL-SOCIAL~-PROFESSIOMAL LEARNING, THROUGH

IIWOLVE!EM‘ IN PERCEPT.

Previous to the evaluation conference, both supervisor and trainee should enter
evidence of growth under each of the headings which apply.

EKC

wll Toxt Provided by ERIC
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< PROCESS GOALS IN LANJUAGE

. - Dr. ¥ary . Prosopic
PUPIL{S NAME Basiz ;‘.EEM Skills P?f;?:m _‘9?“?‘“

FUPTI.'5 AGE

I Deio ' Date [ Date ! Dagte | Date
i .

-

I'AMIAHIA}&IHHIAM

LISTENING TO SHARPEN THINKING

Solves riddies read aloud !

Gives sequence of story read :

Tells or writes summasy

LI57eNING TO FOLLOW DIRECTIONS ‘ |

Hears ohonetic elements in words

)
: : T D Y

; P
Chouges right expressions i

Attends to cothers contributions 3

)
P SR
1
i
{

dttends to ETV or recorder

LISTENING TO DRAMATIZE

Listens carefully

Listens to derive mental imagery

Prepares to organtze story seguences

Analyzes character playing :

Dramstizes stors formally or ini'ormally

Sharpens his literary sense

LISTLNING TO UNDERSTAND AND INTERPRET ; {

Analyzes reports given in class

Answers qguestions about reports

Respects \deas expressed br others

tvaluates and forms cpinions

Increases sensitivity to speech

Seeks enjoyment in acute listening

Responds 1o mood of conversation

t
Improves thinking ®or his feei"® i

cons . Y .o UIradequete: A .. isdeguate: M . Mastepy of ox23) 0 Lemes L2 manur
g : eqg A

-




WIS o ——-su— ——

QUi ING WITH PZDRS AND ADULTS

i

Ziden @s enjoyment in converaing | o

_Joins in conversation ¢ contribuls

Helps %o set standards for
cenversation

Evaluates wun conversagrion

e

CL3LUeING TOFICS OF QROUP INTEREST

_lisex *hovght befcre expressing

Acgepts responsibility of discussion -

lukes part in pancl discuscisn _

{hgerves rules iu parliamentary
process

Parricipates 1n interviews in class L R N

Conducis meetings when necessary

Obgerves social courtesies

MAKING CRAL REPQRTS

Seis standards for reports

Reviews books interestirgly

Reviews ETV,. movies. interviews .

IMFROVING ENGLISH USAGE —

Participates in choral speaking .. T

Retells stories with expression

Creates stories for tellimg S

Participates n dramatizasiions

wvalates own apeecli on tape

works ic dramatize suitably [

SQ Cs . i . lnadequate: A = sdequate; i - Mastery of skill in “orms of maturtty

ERIC

.



Dr. Mary A. Procop:c

PERCEPT 1970
Basic Reading Abilities
13
PUPIL:S NAME
PUPILIS AGS " Dste : Date Date Date Date |

RzADINESS FOR RiEADING SKILLS

Exbibits rdeational facility

Converses readily on reading iopic

Uses acceptable English

Articulatcs speech distinctly

Uses diciionary to extend vocabulary

LEXFERISNTIAL READING SKILLS

Observes keenly on field trips

Contributes tdeas for record

Uses left-to-right eye movememi
Makes accurate return sweep

Gels word meaning from context

_feads in thought units 4 e -{

VioUAL aND AUDITORY READING SKILLS

Notes variations in word patterns

Perceives details Ln word forms

Recognizes sounds of phonetic cues

ORAL READING SKILLS

Phrases intelligently

Uses natural expression

Uses rhythmic eye movement

Makes fow reversals

Makes few regressions _ i

Is gulded by punctuatton

o . C11 .
EMC “ODZ° I - Ipadequate- A - idequate: M - Mastery of skl in terms of maturit.~

IToxt Provided by ERI



E

Baait Silent Readirg Skills

PUPIL:S RAME
PUPILYS AGE . I
——— Date | Date g Date | Date i Date 1
— | | S SO
Pafalmjs AMTIAMIIIJ'AJH 10 %!
P i ! | ot
STLED I_":‘_R'_ldlnf}‘. SKILLS . R
_Reads easy material voluntarily i ..:.__.,‘_'--».L-—-J‘—.«..:_. ] - 1‘__;
_Uses 1:itilie ¢r no vocalizaition ’A”'“”‘“““! E % T i g*{
Makes accurate recall ;L ] ,__1 ;h_;___
____PReads independentiy oy *.,_,ﬂ_.‘-_‘
_____ Dissusses content capably —_— . | : : 1'
__Blirinates vocalization N | 1] L i '
_ Inc::f_e_ases Silert reading speed ;r_ _!_ 11 i ﬂﬁ,_;
__ _Uses rany supplementazy books ‘ _ ;L !
__Surives for full comprehenaion ' ___L_-i___
Adjusts rate to purpose _.,;_ ! i
| o
VOCABULARY SKTLLS | ' | lr_
Retams stght vocabul ary '!_ | __i____g
_Becc;gmzes consonants and vowels _T' e ] _;_1: i
_____Vses comnon word endings. {ell) f *i E At “li" «tl—-w—J:J:« d
Usegﬂpormon blends o L E g i j ! _'_“j »;r_}.
Uses configuration cJues ! j | ‘ } i-, S ,‘* -1
i Uses .context cluea | ' | . ,:ﬁ !
Uses prefires and auffixes ; } 4 i : i
Divides words into syllables 1; ! ! 'r ;%_,*
Uses phonetic principles: well : et
Uses dictionery effectively
Uses word attack independently ! .
Sezks out new words in reading ~—! -
Keeps record of | “prowing vocebulary L ! 3 . ! J_- i

52
C

ZODE ;

1 ~ Inadequste:

- Ldequate;

M .. Mastery of

skill 1n terms of maturtity



Abh:liry to Reag Criticaily

PUPIL'S NAME

IPILS AGH

Date | Date Date | Date Date |
TTATM T[ATH TJA[M TTA[M T[A (4]
- S it +
ABILITY TC | m;w cmncm,x |1 | J
Carrles prob.\.em e omind _ ‘ J EL J‘ , J'
. Relates problen to ideas read , Lf .
Decides suitability of source | ‘L _%_ i L ‘ ;
Decides relisbility of source B BEN
Recognizes fact and opinion - . r__ia:__,;__:._ _-i
__(hecks evidence 1if necessary ‘ LJ_,JL-__ [
. Jmestions generalitics read I f*w—‘-
Recognizes sianted writing ! J‘ JE : i i :L 4 _J
RN
ABILITY 10 READ CREATIVALY EEEEEEEEEN N
__Draws inferences from reading | Ll {:___? ,_;i‘._;l___
_Understands figures of speech I O T U O R A
_Interprets idiomatic expressions Ir ;
Interprets allusicons correctly 11
___Grasps abstrect terms from context i .,_‘;-..,.i
___Uses mental inagery to enhance 1deas | IR
__Integrates known ideas with reading N O O Wt
____Applies information in new situations i i1 |
__._Evaluates characters in reading
Derives personal guidance from reading _z

CODE: I - Imadequate: A - Adequate;

M . Mastery of 8kiil in

oJ

terms of maturity



/To be emphasized in Surmer sesalon)

Date | Date | Dazs | Dete | iple |
'1-1'11)"5 FL 18 4 oo SN . ; o '_‘__1__.» L g e e e _
B ' a NIV R
] o 1z AHIlALM!IL MIT A Mi1,A ¥!
oo b P
ABILITY T0 LOGATL INFORMATICN ; S e
“"'".{e CEN.LES D"". of 2 be O_K’“' o l i H ; ! ! ; r—-; !
[} = = S O - H : .
— -- . —— 1‘ i J J ; ' i Jl i ¥ SR R S S —}
: . o P A R R
Uses tn= table ol contenus i Lo L A
—— e - [ ———— UGS SN T SR SN FUUSION: TSNS SIS SR g
_ Voo ; D b |
__ Uses the ingex of & buok o f i S
T ) - T T R roL T
1 S ok emas L N A R B
ises the glosseiy of a beok _d L (USSR S S S S
: | R EEEE
Usez tne dictionary effectivsly 15 I A NSNS SR B S
- ' A S A
Uses ar:_atlag effectivels o ] R L_wg_ S R S
1 ) ] * .
{ ; S T
__Uses em:wclopedia effectively e ._l__ L __1'___-J" i
' : ; (. : ]
. ! i : I | !
Reads waps and globe symboly ! ' S G _1__,5'_*_‘;__-1-..;“_,,.;
{ ‘ i ! ' ! i i
) 1 ' i } oo i i :
Knows how to use library aids__ e -_.L____L_.'L..._ .L__.i_..+ ..J_A_._J;_._'L_.M_.i
1 H i i ! i 1 t i
. l H H i l :
___Interprets graphs and_charts ! j Pl J _L_! IR
-5 graphns e | R L S S
IR N A
A T B ; oo S
AL ) W RRADING | S ot
;__. ITY TO CRGANIZE READINT . D SN IO N S ,..._'__~_,L_._j(_.+.. L
cxdes the Raln dea i | AR N T & B __1|
""""""""" T s T 1 R e
oue',ta m3in and minor facty N L b o x L N
, | ! R T T T A T A
. _lses skurrurg with pucpese ' SRS P A U S boger b [
urm urpese ! B e I e
! oo M : h : .
Tskes noves efficiently 1 N IO S N SN S R b
1 N A
Crgantzes with purpose | R N O O 1 O O T W
T J R Y R R
Mekes a summaiy of ideas read : L] P i
——— - T ._1-.—_«»-- ._--:‘_.._ !_ 4“_ ,..l__‘ :_..—I‘ ,_]__.-‘. ‘]-w
L. ; i : : ! | ' :
Combines material from sources ! U S s . doodi i o
i T el A
oo . Lo | \ : | ! )
tvaluates material selected ? Lo J o g :
- . i SO S S R SN SO SN RS S VSRR
{ | Pt Co
! ! 1 | ! g I !
i ! b L |
oo o g 4 ! ! |
ARILITY TC o "le MaTHRIAL i : i . ; : _‘1
. m———— - 5 SR . . ek [ SN S
! . i P
_ Records main toric of paragrsph , . oo
. . T
Records mein toric of selection ! ! ! 3
Sees relationships in readl 1‘ : i il { 1‘
ee3 relationships ng . _ il il ] ]
o ‘i N
Learns outline procedure i R Lo
— e - — ——y - - | VPRI S N O S R S
. ' 4 i b i i i
N .2 ' ] ) B . H
Yerifies outline by vereading | S S [
———— - [ENESPRIN s e s B L IS S BRI e
| ! ! i ’ ' 1 ¢ ' ! !
. _Uses the ouiline in yeportirg | ' B
O Lobl Itadeaguste . A . Adegquaty B Mastocoy oF skallon sorrs of maturaty 54

ERIC
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i. Mery &, Procopic

. . e . . TERORPT 1970
Besic Tkrils of ritten Ixpression ’

Jete ! Dgte Zate i Date Date

AYMITLALY

pv3

5
-
-t3
=
b
£

o

3

PARDARITL NG <y [0

Arvter Leoibhly

writec nith rezzoncble spraed i

L-—«-v-
—

STRELLINA SFILLS

Analyzes worde to fina pheric elements i

Uses structural analysis in spelling
Keeps self-help liat of words '

Uses dictionary for speiling help

Devises own menory atudy helps

Uses worde learned, in wrrting

SKILLS CF LANGUACE CONSTRUCTION

P N N

Works for proper furm and mechanice

LAY !
dJevelops sentence sense

Uses a variety of sentences

Learns punctuation to fit his needs

+

Uees correct word-form in writing

SKILLS OF WRITTFN COMPOSITION

Applies concepta of effective language

Organizes wnork in interesting order

Uses functional writing for reports

Writes creatively in terms of goal

Experiments with form in creative ways

1 - Insdequate; A - Adequate; M -« Mastery of skill in terms of maturity
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-
NAME- Gordon_ R “ay 22, 19790
1 Yool i - 1 in Juoge RT3 o1 A— |
ooty Very Seldon ...

2. iy oz ool AR T In o aue qeoee the chilé have

RS B AR Y Cou B S wl ia vhagt war does

RS SR S R S T T R RS 5N /159

Often helpful witr vounrer chilaren less skilled, incress-
ingly willinr to s-are ‘kes etc, '‘ast “ecoc-in: 8 leader in
tre croun especially in duildinz {carnentrv). ‘aturinc in
ability to srtare with others., Sv~m atraetic tc tre hurts =f
others,
: Wt vonmbi s SN AL I E ST LR SRR bk uye Lovkden the
' ch ol 0 e andl e oS weehigry e D 0 0 de b
is friendly with adults - often cuenly atfectionate. .s
reneral y gilet in new situations. !e hay rscoa recall {or
peorle he bhas -et nefore snd freets ttem wermly. Shows
increased avility to 1lister to new surgestions and offer
criticism.
O

Cr ~

-

— a8 W A —— " . Y T
N &

P
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A G i ar cchroox {(indcors
LA [N G -
3N

bicycle ridinc

carpentry

story time

block building

cardboa~d box building and osinting with imagination
sand play

climbing trees
clinbing ropes

fiei? tr#?:rﬂtg Lonivt on o~ teachoz-sirental and/or self-dirvected

Sa-e as sbove

Y tapetiemarige  cooiNT 0 - eachier-eleucted and/or self-directed
cooking

quiet ga-s table

organized osarticipation games

2 Uediew oon ol cabe i dny -
He is actively busy at all times. lHe has noundless energy

and stamina. he does not tire easily of dolng one thing. He
has or nccasion stayed with one activity a2l1l1l morning.

€ e .onwing i doncept Fortation:
aiherio o v, Span - dow lens nd wite unat activities -

At tives he has spent as muc:. time as thirty minutes writing
his name asnd letters and numbers,

After lunch he has listened to storles and discussed them for
about twenty minutes and this Is just previ:-us to golng home. He
~.ay stay with one physicel activity all mornine,

He may stay with one phys:ical activity all morning,

1
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6.

To

Use of Lantasy - rict kil of fantnpy. how ofien, with other

(% R,
uniig ol ?

[R30]

Gordon displavs a normnagy am-sunt of fantesv: chocolate
cakes made of snad, catchineg figh with a plece of string
from a boat on drv lard, and imarinary car driving while
sittinr on a piece of wood.

Proviem Jolvirg - How does the child solve a problem. Does he
gsgs an aduliy, dnci he become frustrated easily?

;ordor does "ot usrel y seek a» adnult to gsolve his
proslems -~ he just takes matters into his »wn hands. He wss
initislly o Hhysical firhter, as are others in thre croup,
b1t recently hass been discussing more lorically his disagree-
ments and his languace has matured.

Ability Zo adjust.

Gordon has shown an increasin- ability to adiust since
his initial encounters as a new child in sn already established
groun. At the end of t!'is year he was fast becoming the
lender of a gcrouon interested iIn bulldine tree houses and also
block bullding. He is now more willins to share toys than he
was at the beginning and also plays better in group sitaations,

Speeial Comments!

fordon arrived late in tre rorra- a~ij et first was
subdued and snoeared frightenad, e so n crallgrred the
hierarchy of his neers., vy the end »f t~e nrocran he was
beconing the leader of 2 group deine {-nci~ative carnentry
Work and block buildins (example - stores). They worked
busily in harmony for lone vneriods of time.

Teachers

A
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INTENSIVE TEACHER EDUCATION PROGRAM

THE PFABODY FARLY CHILDHOOD EDUCATION PROJECT*
with the assistance of

THE SALEM STATE COLLEGE BRANCH OF THE ASSOCIATION FOR CHILDHOOD EDUCATION

takes pleasure in announcing a #PERCEPT assessment conference on

TODAY'S EARLY CHITLDHOOD EDUCATION C O NT I N U U Ms
DIRECT INSTRUCTION#**##&#&itsRisnnssssss20PEN EDUCATION

Salem State College’ Auditorium
Saturday, May 9, 1970
8:30 A.M. - 3130 P.M,

As a means of viewing comparative exemplars of edgcat;onal nggg§§¥g
or young children, PERCEFPT invites public, private, and parochia
school administrators, supervisors, teachers, parents of young
chiidren, and students in the field of Farly Childhood Education

to explore basic considerations involved in different approaches
to the education of 3-8 year olds.

Informed representatives of a variety of models will discuss:s

OUR GOALS- o0 0 9

OUR PROCESS.¢s.. OUR ENVIRONMENT..... OUR PROGRAM

- EXEMPIARS TO BE PRESENTED

ASHLAND KINDERGARTEN PROJECT,
Ashland, Massachusetts

.. BANK-STRRET COLLEGE OF EDUCATION
MODEL, New York City

BRITISH INFANT -

PRIMARY APPROACH

ENGFLMANN-BECKER MODEL,
UNIVERSITY OF ILLINOIS

*TOKFNS«AS~- LEARNING-MOTIVATION"
MODEL, Kansas University

LEXINGTON KINDERGARTEN PROJECT,
Lexington, Massachusetts

MONTGOMERY COUNTY, MARYLAND,
OPEN PRIMARY EDUCATION

MONTESSORI "CASA DEI BAMBINI,"
North Shore Montessori School,

. Massachusetts,

Mrs. Natalie B. Barlow, Supemuisor

Ashland Project

Miss Mary Finn, Director
Follow Through Program
Cambridge, Massachusetts

Mrs. Margaret Wilmot, Manchester,
Public Schools

Mrs. Sadie Seaton, Director,
Follow Through, Providence,
Rhode Island

Mr. David Flood, Director,
Follow Through, Pittsfield, Mass.

Mrs. Geraldine Smith, Franklin
School, Lexington, Massachusetts

Mrs. Juanita Jackson, Lynn Public
Schools; formerly of Montgomery
County

Miss K. Mildred Dooling, Directress



o ——Recepitulation Session:
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DIRECT INSTRUCTIQN#*####iissaiaiaiasdduiOPEN EDUCATION

Salem State College Auditorium
Saturday, May 9, 1970
8:30 A.M, - 33130 P.M.s

As a means of viewing comparative exemplars of educational

for young children, PERCRPT invites public. prIva%e. and paroch§a§
school administrators, supervisors, teachers, parents of young
children, and students in the field of Farly Childhood Education

to explore basic consideration: involved in different approaches
to the education of 3-8 year olds.

Informed representatives of a variety of models will discuss:s

OUR GOAIS..... OUR PROCESS..... OUR ENVIRONMENT..... OUR PROGRAM

- EXEMPLARS TO BE_PRESENTED

ASHLAND KINDERGARTEN PROJECT,
Ashland, Massachusetts

 BANK-STREET COLLEGE OF EDUCATION
MODEL, New York City

BRITISH INFANT -
FRIMARY APPROACH

ENGFLMANN-BECKER MODEL,
UNIVERSITY OF ILLINOIS

*TOKFNS-AS-LEARNING-MOTIVATION"
MODEL, Kansas u.ilversity

LEXINGTON KINDERGARTEN PROJECT,
Lexington, Massachusetts

MONTGOMERY COUNTY, MARYLAND,
OPEN PRIMARY FDUCATION

MONTESSORI "CASA DEI BAMBINI,"
North Shore Montessori School,
Marblehead, Massachusetts

THE NIMNICHT MODEL,

Far West laboratory for
Educational Research and
Development, Berkeley, Calif.

PERCEPT, Peabody Public Schools,
Peabody, Massachusetts

Conference Introduction:
Fducational Development Center,

Harvard University Graduate

Video~-tapes, films, or other audio-visual aids of the exemplars
will be shown by the representatives of each model.

TOGETHER TO LEARN.

ADDING IT ALL UP.
choel o

Mrs. Natalie B. Barlow, Supervisdr
Ashland Project

Miss Mary Finn, Director
Follow Through Program
Cambridge, Massachusetts

Mrs. Margaret Wilmot, Manchester,

Massachusetts, Public Schools

Mrs. Sadie Seaton, Director,
Follow Through, Providence,
Rhode Island

FMr. David Flood, Director,
Follow Through, Pittsfield, Masse.

Mrs. Geraldine Smith, Franklin
Scheol, Lexington, Massachusetts

Mrs. Juanita Jackson, Lynn Public
Schools; formerly of Montgomery
County

Miss K. Mildred Dooling, Directress

Mrs. Cynthia Wilkie, Consultant,
Follow Through, Lebanon,
New Hampshire

Dr, Mary A, Procopio, Director,
Salem State College

Dr, Allan Leitman,
EPT.

Dr. Courtney Cazden,
wducation.

67
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. Mary AL Procop:io
Irefegaor o Eduvat ion
Sulem State College
19087

PLAVEING BOR NG I LALCUALE TRACHING ARD LEGRN N

i 1Y SHIIAIECU ) MRUCATTON
In Hieat dangnuge leari..rz, tre syabollzaiion of exparieace in

speech and uncertapding the 1ozymbeitiziation of speech iy pristed form

constivute mmjior means of cozpiitive devalopment and zc¢cipriza jon of

the yourgz oni-f,  Previous t.3 the dnterielizaet.on of fonguags as a

means of comanicaticn, ithe 2Mild is zaneble of exp2saing eanld raceiving

"wessages” throush gross senicry-motor ackivity. T vermmeu lar gives

parents ard ucachsre (he vehicle fn couveying sullure, 1t9s e<peciations

af th2 person 43 4 grouk sender ant wg ar ladividusl, The ¢h 14 learna

Tehy farstelunsuige sane’” ently bewsaise lavguass is 2 so061al JroeEss.

WA, LeB™UNZ a sapguege provides the yovng

aalid o0 v roneeny ot ! fadreas sy (ore complex commun-ciilon
cads s Wl os o movecbly b0t BRI Lot @ osvb of euiturally deteminedé
SEDES O oty A oom e € rpldes . oo lempts to exnress ideas to the
Lt et T als wargueyt ract or s b n centdnansly conironted with the
re3cielhyg o hypshhealry and €D try ool hunchen about fne linguistie
structurv of the language in crder to conmunicate, tc be rewarded for
achieving sccented speech pettems, und to attaln partlcuiar expanding
grin8. CGulbwe ovicnteu, language ieaching-and--iegiming must provide
the centrel soelal dsvelorment procesa dvrlng the chiida's schaoel years

of nurzery-kindergurten~peinary education,

O
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The zehea) must -Foater lunguage development by eontinuirg “the
First-language game." Recormizirg Tsat Tpe form of langusge used in his
sube-culiivre may be of a variant construet . the school must accept the
ro)y of helping the 2hilid to gain z2antrol of Lthose lingudge [rocesses
which 2a0 help him %o operate fuaces3fuldy in the mainatream of soelety

without dovalulrz his sup-ecultare es>rmuntaation system. {Thia artiele

e ot dbresnrad tonrrd eonstdsirding Loe snecist lanpuare prodblems of the

Srt U gl Poreian exiveetiorn ) Wast . Peinctaln gives toes rirsiple oo
wr b el e mEded ol mEaOEsh oo escnusl nag ol SUbena St snee

ad Yre reces iy oo gratinal devslyipent of mastery of standard speech
through e«xperiences i the school situaticn: "...language 18 @ set of
Mies to Yhich 21 speech codes nrust comply, but the generation of

apseifie spesch coden i a function of the pystem of socisl relations."l

The child learns speech as he abacrdi’ & syseilfie colture,

Inguiry 2s the central progess gosl In the isnzuspe artt gsurrleulum.

Recent studilie3, 1inu the £ield ~f linguistics pose serdous questions es

to the effeztivenens af tradliional csontent and melthod Lin forael language
tezening and learning, Conndcerasion of the ehild as a learvar ia the
fivid secial, culburel, intel:ecvual environment of today and tomorrow
demands that the schoel help bhim te come to grips with chalilenges of
commurication, chalieuges which cernnct be eonveyed through stereotyped
patiterne of teaching-andelerraing. He must master lsnzuuge 28 he uses

it, with :1ts great varlety of expressions which he should assess,

IBernsteix, Busil. "Phe Role of Sp2ech in Sulture,” Perspectives on
gE_EE%gg, adn. Gerdon J. Klouf and ¥m. A. Bohman, New York: bBank
reet volleze of Education. 1967. p. 19,
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orgenlze Iato maazgeable forms, &pply i terms of jerticular :asks,

znd atilize %o particular ends.

Planning for inquiry in the lsnguagze ar:s. Teaching-learning situatioas
walcn foster inquiry as the central process goal of the language arts
curriculum involve conzidora-iusie of importanc: for both the :easher
and the learper. Some of their invol.veren:s are listea as eximples

helow,
Preparing plans for the teachiag of anguage demands that the teacher

4 conisider the learner, his prevlious background snd sub-cuiture,
and his level of ilanguaizs development.

% deciGe upon goals of signlificence .o the learner as an individual
and 23 a member of & soolety with its "standarc" ianguege cose.
The goals should be incilusive enoush to stimulste variou: approaches
tv learning, but spesific enocugh to be avaiunated enroute in terms
of uhsarvable changes in sshavior,

» provide copportunities for learring through activities of such in.
terez? to the pupil thet h2 imvolvse: aimselsf spontanecusly in the
languaiz2 proeess,

Wi erperiene:s are crgealzed shrough teachar-pupil planning and the
aatoat 1o an arsimllating nswg lappvLage ‘earnings into the total behavioral
pavtern, il 18 mcesysry thai the locernur

acnalos his eatatindsed Joogiunye pitterns Lo discover hov language

anc . yne uter of ranglage la group slzuations, in printed form, &nd

in rocordzd form la ordear Lo bi¢ad:r his perspactive as 1.6 how

langunge funetions for various purposes.

synthesize new awareness of language as & personal sttribute and

as 8 soclal phenomencn.

A categorize types of language adaptabie to various situat;oas.

& discover why language operates cifferently in & variety of situa-
sions, carrying different meanings for different individuals,

® sompare inelffeciive language with effective language learned
through activities involving informational and literary reading.

“« percelve in his own and in others the speech, reading, and writing
types of communication related to demands of various situations,
wirile recognizing flaws cof expression in reflecting situntions, too.

* bulld language power to express personal-soclal affeetive relation-
ships, to formulate generalizations resuliing from expaniing social
experiences, and to engag2 in soclal activitles through :.oc¢ial
isnguage "rituails” common in the soclely as a whole.

Behsvioral changes result from expericnces whish promote the jprocess of
inquiry. Through ccoperative teacher-pupll evaluation, the lcvarner
may learn to
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dincuss observable chaapes tcuard immediate, attainavle goals of
language mastary.,

reccgnize tangible and liess tangitle evicdencez of his iacreasing
auiildty ¢o direct his own language growth.

tvaluate his arareuness of language 2s a social process.

check his reasoning processes and those of others, in recognizing
language as 2 vehilcle for thinking.

observe evidence of appreclation of language as communication,

as & 3ource ol recreatiun, and &as & means of achievlng personal
3o0c:al goals.

Formulating goals in tevme of oxpec:ed bchavioral echenges. An important

component in effective teaching to »rcnote inquiry ac a sourze of

learning in the lenguage arts is th? explicit delinesition of T-L

objeetives in behavioral terms. In fermulating unit and daily plans

with emphasis on process, the teacher may wish to develop guidelines, e.g.:

®

i

Do X have adequeie information sbout this chiid to ensble me to
gulde his leaning in lenguagz dsvelopment?

Does the objective aa stated pircmote continuvity of learaing with
respect to earlier learning?

In & partiecular situaticn, what ara the behaviors to be developed:
affeslive bshavior, utilizing hasic information, formulating concepts
%0 be used in activities?

What tool skllls or other processes may be called for, as Ghe
learner tecomes involved in the use of wateriales to golre problems?

Are the goals 50 expressed thalf they suggeat the expectation of
inquiry in language learning?

What content may lend itself best tc involving the learmer in
Inquiry as 2 process of langusge development?

Can I sctivate inquiry in the language arts by emphasizing teaching-
loarning activities which demend the use of heurlstic procedures
in Che solutlion of problems?

To what extent can inguiry-prccess planning stress goals which
incorporate behaviors such as those listed below?

Pupil Behaviors Conducive to Inguiry in the language Arts

interviews craates ccoperataes
explores contrives challenges opinions
81fts out facts formulates organizes
asks for facts derives diseussesn
investigatces proposes shares conclusions
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nue shion s Lungine 3 Meports eonciusions
oilecsy tnfomation Gt m s partieipatze

exeminey fafaaat oo P. -3 assegssgses

nrovee oAt 3 rustures llstens attentively
Alegovsr LiJeiates deals ir specifics
Lioges <-ir w:ighs liless draws ccneiusions
tests Fylothus2s gurrais2s needs decldes strengihs
forms ovinlons stpmarizze points considers alternatives

Lerg terr inpubt-output effect. of injuiry in the language arts. Continuous
Promot Lon af laqulry 43 A wel of learrming in the developnent of first-
langusge wasvery leais to obtervable nercon.social~Intellectus! outzomes,
The young ¢hiid {rem three to rilne years of sge fuuctieas ws a learner
whese lancreasiang mastery of lsnguage &5 a socisl oroecess is sn observable,
developmenta’ attribule of nis individuslity. Greduslly achleving
senitrel of Janguage of the bicoad eniture, often the Jearner shows
awarenzss of yuch varigrles & the rnotivation of those involved in 8
scommunlcat.ion exhange, (e brekgrouwad of the rpesaker or writer, and
the effa2ct of the totrl situntion 91 ommuntcaticn, IHe uses language
as a multi-faceted means of expreasing thoughts and considering the
ideas »f o%hers., He values languag? as an +ssential in his relationships
wilth ctnaera. W.tn teacher guldance be iises language $o prob2 undere
standing o self and 18 able ¢o Alscuss his progress &3 shown by ais
use of lzagusge. Fe respondes to languzge 23 & substentive scurce of
intellectual, soclal. and acsthetlic challenge.

The ¢hild®s observable growth in ability to use language as a
social process also implies growvih in thinking power. VWygotsky eon-
slidering the ioner workings of thought and speech coneluded:

"The melation betwesn Ghough and word is & living process;

thought is born through words. A word devoid of thought is

8 dead thing, znd a tho:ght un2rbodied in words remains &

shadow. Tne connection between them, however, is not a pre-

formed and constant cne. It emerges in the course of davelopment,

and it:self evolves., To the Biblical *In the beginning was the

Word,® Goethe makes rFaust rep.y, '1In the bdbeginning was she
deed.’ The intent heve is to detract from the value of the

o




<8
. e
P

werd, but we can acespl this verslisr if we cemvhastize it

Aiffevant ly: In ths BIIVNING wos ¢ deed. e oord wss

133t the heginning <~ aciion was thzre first, 1% is the aad of

daveiopment., crowning the Jeed."?

Inquiry as & central proeess in ths sivrcery-kindergarten -primury
languzge curriculum promotes induction of young children into the
broad Ameriecan culturs, with rartisulariy significant social levelop-~

oont, and invellectual growbth aceruing t» children of variant sub-sultures,

2 Vygotsky, Lev. S. Though' and lenguaze. Cambridge, Massachusettn:
The M.X.T. Fress, 1960, P. 153,
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Ve, Hdary A, frocopic
Fd 101/ 210/ FERCERT
Harch, 1970

SCHOOLS TO Vidly (Visiting a variety of Barly Child
T hood Education models was a valudfe
part of the PERCEPT program,)
Pubilc School Lontact

PR
L
— e

Ashland Kindergarcen {Titie ir{; Davia Windees. Supt.

Aghland. Mass.
PFruit St. Schcol
Pruit Street:
1-017~-881-4282

Bedford Schoois
Bedford. Mass.
275-7588

Brookline Schools
Brockline, Mass.
734-1111

Lexington Schoole
Lexington, Mass.
Estabrooke School
Bridge School
(Team Teaching}
862-7500

Center School
Iynnfield, Mass.
{Reading)
334422

Lincoln 3¢hooils
Lincoln, Hass.
259-5i100

Memorial Schooli
chester, Mags.
?22-1908 :

Bell School
Marbleheacd, Mass.
(Grades 4-6)
en Concept
31-1512 (new
631-5362 (old

Newton School System

Newton, Mass. 969-3810
Mason Wright Schooi 527--1815
Borace Mann School  332~4326
Oak: Hill School 527-5564

Batcheldor School
No. Regding. Mase.
~3881

Trotter School
Boston Sub--System

dre. Podlldy Goeruen

dohn Glena. Supf.

Rovert 1. Sgerver. Supt,

Ado Commite /Dr.)
Assistant Supt,

Br. Mancy C. Santeuesanio
Conoultant

Dr_ Raudolph Brown,; Sugt,

Fiancis E, Langley
Privcipel

Robert J. McCarthy

Mr. Thomas D. O'Connor
Ass't Div, of Personnel
Elaine Panaretos

¥Mra. Ruth E. Chadwick
Samucl &4. Turner

Robeprr McCaffrey

Mlss Grace Whittaliev
Kes, Madoff

o
o

Rexbury. Mase.
O 428787
IC
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Private 3chool

Central Scheol )
{near Central Squaie)}
Cambridge. Mass.

264 Broadway

868-0073

Shady Hill School ) ¥, Joseph Segar. Princigel
(Co-EQ Ungraded King. - ninth} A
British Concept ¥Mr, John Qlive. Ceonsuliam

178 Coolidge Hill
Cambridge., Mass.
868-1260

K1LH Mre. Kate Bohls
Research & Development Corp.

Cambridge; Macs,

491-5060

Cambridge Free School
5 Howard Street
Cambridge., Massc.

354-2802
Fayweather School Madison E. Judson
{Co~Ed Ungraded Elementary) ¥ro. Diane Milner., Secretary

T4 Fayweather Street
Cambridge. Mass.
876-TU6

Cambridge Friends School
New Quakers School

5 Cadury Road

North Cambridge. Masc.
354-3880

Children’s House of Gloucester 'Montessori ‘
{not until April) Mr. Charles Rogsow, Dir.
198 Concerd Street

Gloucesater, Mass.

283-379

Christ Church Nursery Mrs. Burnhanm
Ashbury Street

Hamilton, Mass.

468-4461

Broolowood Mr. Philip Cutler
(Co-BA Kindergarten - eighth)

Brooltwood Road

Manchester, Mass.

526-46T1
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(Several Teacher Aides were prerared to work with children in the Andover
Public Schcols where the majority of PERCEPT students did their student
teaching at the primary level.)

ASDOVEL % PERCEPT i« CUURSE

i s n gt Nar— - ———— -

LolTE Y Egrly Joiadncod Currizulum

Toplcs pressnted from April 17 to June 10. 1970:

3 Concepts of Esrly Childhood Education Todsy

fc’ey the Tescher Alde Plays in the MNodern Eerly Childhood
Ydurvation Frogram

“owirving Children to Note Perceptusl Handicaps to Lesrning

o acrking with Children to Rectify Problems of Eye ilend Control
3 CUthaer Perceptusl Difficzulties

' ‘uugaage Development {in thne Young Child

o faipling Children tc Overcome Problems of Articulstion
Bogiuuingas of Reeding 1In the Kindergarten

o Crestive Environments for Young Children  Tri. wall Worksnop
9 Crestive Novement for Young Children

] Sstting up learning Centers in the Esrly Chilildhond Clssercom
bremoting Crestive Work with Young Children

Leveloping n Guide for Beginning Tegcher Aldes. orgsiuized in
respoise to questions maked by Tescher alides
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Teve 7% ACHO
caalunla University
»facrouin 3. A, 1957

‘hyliis Zavsllero &
498 So “ain Street
Andover ., H.uas.
Tele L7 1,278

MNoarns whess %
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el: 4755372

Louise Hedding %
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Andover, lLass.,
Tel: 4758516
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PERCEPT

Taacher

Andover

M;.des

Nov Janes
i3 Stendisn
Andover,
Teolc
Univ
k. S

Cirein
FYoag .
475 2698
of Illinois
Gaoprephy & Hocisl

Fren Janings «

2l Besch Circie
Andover  Mesa

Tel: U75 1669

London Business (ollacsn
1957

Yol Jurgen +

88 Swuwmer Straet

Andover, inss.

Tel: L4775 2047

Lowell Strnte Colilejye

B. 3. Engiige e tor

2 Yr. Teeching exporience on
sucondary level

Botte J. Kidweil #

16 Mclrennly hveniue
Andcver, “nss

Teie LTS5 ouyl

Inafane Univers:ty Y
Business end Fs;snoiogy
Kathy ‘nxwall

16 Jpland Road

sdundover, Mnss

Tele: §7%-087C

Uriiveraity of MNew Hampsrire
. A inth, 19¢.%

Mane (tNell «

9A Ceebsnck Rosd
Andover, iiass.

Tel: §75-8135

Gerlsnd Junior Coliege
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Syivie Hsmson
21 Shipmen Rouad
Andover, Msgsag
Tel: 475705y

Frances Hsrron
4S iepie Avenue
Andover, Mass .
Tel: U475 }203
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Alice MecNameia

5 Downing Strcet
Andover, Wsss
Tal: 1475 O743

JdJa:guelins Robinsgon
13 Rutitlesnske Hill
Andover. Meac .
Tel: L75. 0895
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Hemove eGew From ezps . Pamoes nuil throlgh enn inuo
vwood., Make tiows ln cap wide zropgh Yo oallow nap 1o glide
a0 and down o=l

Ratt e

Any container that <an te {1iled and s:aled and easliiy
shalken may be used.

Contalners: cups, plastic defergent nottinz, boxes, cans,

Contente: dried ycas, veans, vice, sand, otc

“ u

Bells

Attach different 3ized snd ezlored betirs to elastle

G
~
)

and ot . Cut elastiec to wrist glze and kool .

3and Blocks

varlety of sandpeper welghis.

enopapsr ©o Wood, Then nall.
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1, VUsing tri-wall and a sghre sav, v oop &l five
pieces of the eradle.

2. ‘Insert whs bobtom of the «radie thirotsh siovs in Lhs
faotbossrd and headhoard

3. Tnoexrt aide pigees through sior
eiot of fostboard.

fat

wohesd veard and ovaer

"\

&, Reinforce holtom of eradic by gluing ' Blmer’s) wooden .
wedges where ceadle bhebuvum nicges .wea«-bc d ana oifoothonrd

Tarne all edges for erisa Lbrengbin.
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Loofux chiglea v o to oo tonghpy 38 aopramecs . B0

- fepe Qg oi obl.aden wive .
- Threzd plaeture wive and out of
ovez]asped chicken 1o edpen
Lo Farm syiinder.

4. Punch nolea

in gide or

£Iim ean
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»
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botiom and wire chizken nire Lo
can, ferming cage hase,

narrow stieip {approx. 10--315")
ol chicken wire o form run;
tape edges; bend chlclien vilie to

form ¢hree sides of 3 rectengle

cut &

Flace run in cage and wire tc cage
at top and bottom.

Fanech holes through sides of film
c&n tovn,

Place on top of ecage snd wire cover
tn cage.

Gy

Pocgr: auv & cguace wiaae of ¢hicken wire ouy
cage aonvoximuainiy /% ol the woy up. Yape all

edzas, Taaten door 1o 2age with leather atrips
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Use o lumge o 2den packing oirate for the bease.

A

-
'

~

Tut the gpen slde ¢o thoe Jront and uge for storage
of wond, matzeialyg, 't omey be helipful fo put &
divider dowr the innlda center,

mRea, uss hzanr boseds 7 x &

Beeausd ohitiran wili uce the sorfane

[ad

o n2il intce
whaes the wes i dupply Palis Lo hold bthnzir attentiorn.
The oo hoaras shonld apvend bheyoud the Srame on ali

- 3 e L R g . . -~ g
sidas ro Chey: viszes ¢ean be fazstensd,
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DOLL HCUSE
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1. Tri-wall consvruction
2, Base: 3FT x 31"
3, Outer walls end partitions 8" high

L, Cut side wallz to it on base.

5. Elmer's #lue and mystiac tape used to assemble whole structure,
. Wedges cut into four outer corners for additlonal strengih.

7. Cut windows and doorways aa desired.
8, Decorate wlth serap wallipaper, tlles, ahc.

Q, Furniture and J4olls from creative playthings.

Faith VWeias, Lillian Hatevs
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CRTID-SIZE REPRIGERATOR

Use heeavy cvox of approprizie =ize.

Cuf and rold 25 indic8ted. Peint. LG8 haudies.

A 7 |
: !
: i'- i
3 3
1 25 ol

o - u

Make freezey compertnrenc and shelves out of triboard.

Brace uz neee:8&ry with cardbosrd and tape.

O
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Eeensy

Up the water spoul.,

Ao 4 the ‘piue ot ,

# A " -1 .

X uD il vhe maia,

Y g 4 .y e e )
T owentv 5 che =50t npsin,

Vhere 1o Mumhain? Yhoess s Thomobkln?

Heve U sm.,  Heve I oaml

el

Fow are you Loday: Fow are vou tolny?

&
Very weil.lihank you. Yary well, | Thenk

Bon away? un away!
[ 1 Ut
»

Samwe oy Poinver, ¥iddleman, Ringnan,

OQpen, shut 7 lwm, op2n, shut them, g;ve a

N ARIEIN
™in ) ey

11t8e clap.

Oren, snui thea, open, shut them, Jiay thew in vour lap.

Crzep them, ¢reel them, creew themn, 2reep ihem

right vp to your cnin.
Open wide your little mec ith, bus do nst

I'il toueh my heir, my 1lips, my eyers,
"l“ sit up styvalghe, and then T4 rise

1711 toueh my esrs, my nose, my chin
Then sit guletly dowr azain.

Two little dicky bhizds sltting on a wall

{re named Peter and the other named Panl
iy away Peter, bly awzy Psul

Come back Yeter., come back Paul!l

Clap, eclay, °iap your REnds
Zhake them in the bLreeze

Stamp your feel and turn around
Kow sit down 17 you pleasel

POEMS

We make such & eranchy sound
in the leaves upow the ground
..... Moy s wt 2y e ey s

Crunéhy, ©r uu\,u"y leaves, near the noiss
Made In the ieaves by glrlis and boys.

Svmper; winter, spring and Pfall
How we love them one and &l
nach one brings us lote of fun
Paln and snow ant nice waws sun,

We litze onow, we iLike snow

Wear warn clothes, out we go.

Tt cevers the houses ang f113s the
ft's fun for sleds and it's fun for

i~
s
N
3
D
i
e
[
C’.‘

W lilkes snow, we YTike snow.

e 11 nlsy ouldoors $1il! our nosesg frecee

-

A8 thnen in.

’:Surg Lo tune
({ "Three Biind

B <
Ox

Mice”
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rES continvad

On Rosh Boshauna eva:ry
We hear the Shofar
On Yom iippur we i

near it toco
k Hopyr» Year It culls to you.

year

I oanet tepeaw. ¥ Ry
T miGdy . raliny <o

1 ¢an't relax

Wiven I see tranks,

s )

i o Four Lovs
irle mnd boys
When you nave fiplshel play.
1

Yau muns confess
Is g gquite & mess
Yhen they sre left on the way.

¥ have n 1ittle pusry.
She
She
She
Now

wili always be a pus:y.
is & pussy wiliow
what do you thiuk of that?

Top toa, tiD toe
Orf we g»
Quierliy ns {lakes
Top toe, tip toe
Now sink Jow

Lilke smarl flalees

of snow

rere 1s ihe bheehive.
Hidden away where nofody sees,

iond ana Gear.

of fatling snow.

Her coat Is silver
livaes down Jua Lz wesdow 2ot very rar away.
She wlll never

Whepee are the bees?

Soor: they oome creeplng ouvt of the hive -

twon- Ghrae - four -

ne -

five!

Ly .

be & cat.

Hands on shouldsrg, nands on Kioees,
Hands beidnd you, 1f you nliease;
Touch your shoulders, now your nose,
Now your hair and now your foea.

Hand

Now

Righ

g wp nigh Ie the air
Dowm atv your gides; now touch your hair;
Hands up nigh as heilnps

Y . . Y e e )
mAay your hauads.

v obhand, lelt

Thio is my clight nand
f'1: ralas 4% up high
his is my left haud
P31 bouch the shky.

Righ

rol i

tonnd, e
Lhem &roun.

N8nG.,

Pourndl, Found, Poond .

2, Lo, three,

,
a2

four,



FOENS

12. This is my father {thumb)

This 1s my mother (pointer! ‘
his i3 my brother ©all (middled
- . - [
This iz my sister {ring)
This lg the baby (pinbr:
Ci! How wz love tLnem «1i!

inats hengs 3

A T }

o

bt
)

Thiz is the wey I plant my garien.
Digging, digging in the groaund

The sun shines varw and wrlzht above i,
Sently the paln oomas Pailing down.
Slowly tne cheoobto Degin Lo goow

These are wy pretiy garlie: flowears
Stan€ing, standing iv a row.

o7 2 oa rallor mukicy olothas,  Znften. ctlta, stisch
ny nesiie goes
T ain a eadbler manding a2 ohoe, Hay. tacp t.«@, aid its
Just like new
I am a polilceman. 1 stand Jjuay 20, Telling cars Lo
stop, lLelling csez (o

5. Ten 11ttle flremen sleenin
Bing dog goes the bhell, an
Off on the engine, oh, <h, oh
Using the blg hose, 3¢. S0, 50.
YVhen all the firve’s oul
Home 30-0 sicow
Back vo bed, all Jlu & row.

i@ o,
swn vhe pole they zo.
>

209

6. T wish X were a windmili, & windmill, a windmill
S owish 1 were a windmlll, 7 know wha I would do.
'3 wave my arms tike this, like this (3 times}
And ¢hat's what I woulid do.

I wish I were a rabblt, a rabhit, a rabbit
{Same - hop, hop, hop: make us othera:)

L{. One littlie, two little, thren 114%le Indlan:
Four 1ittle, flve little, =nix lictle Indian,
Jeven little, elght 1it¢le, nine little Tndlang,
Ten ilttle Indian boys.

Then o haciwarcs.

I Love My poustern

T Jove my rocster, my rocztcr lojes me

T feed wy rooster on tne greennerty Lree

Ay 1itule rooster goes coci-a-dandie - dnocie - doodilly
dordilly doodliy docdily doo.

O
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